Instructors who teach introductory economics, as I do, face the difficult but inevitable task of deciding what material to include and what not to include. The right answer will vary from instructor to instructor, depending on the length of term, the backgrounds of the students in the class, and the instructor's personal judgments about the importance of various topics. I try to write my book in a way that can accommodate a large variety of instructor needs and perspectives.
My own view is that it is better to teach less material clearly than more material opaquely. Toward that end, in my Principles text, I omit some topics that other textbook authors have chosen to include. For example, I talk about the distribution of income but skip the Lorenz curve and the Gini coefficient. I talk about industrial concentration but skip the Herfindahl index. I teach Keynesian ideas such as aggregate demand and the multiplier but skip the geometric apparatus that Samuelson introduced, sometimes called the Keynesian Cross. In making these decisions, I am guided by the fact that, in introductory economics, the typical student is not a future economist but is a future voter. I include the topics that I believe are essential to help produce well-informed citizens.
As an instructor of introductory economics and as a textbook writer, I view myself as an ambassador for the economics profession. I have been sent to a strange land -the land of 18-year-olds. My job there is not to represent my personal views of either economics or public policy but to represent the views of my profession. In doing so, I acknowledge that economics is a broad field. While some topics command consensus among economists, other topics are hotly debated, and I strive to be honest about that fact. We owe our students both clarity and nuance. But nuance introduced too early can sacrifice clarity, muddle the message, and leave students unsure about what to think.
